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Editorial

Culture and arts education creates spaces for dialogue, imagination, intervention,
resistance, and healing, often situated in frameworks of collective transformational
learning and empowerment. Its significance rises immensely in a world shaped by
war, misinformation, and political polarization. Yet the relationship between culture
and arts education and peace building is neither straightforward nor uncontested - it
is elusive and context-dependent, shaped by the specific social, political, and cultural
conditions in which it unfolds. It is precisely this complexity that makes this intersec-
tion worth exploring carefully and critically, raising a number of pressing questions:

How can and does culture and arts education focus on fostering peace in meaningful
and tangible ways? How does it integrate peace as an overarching goal with the com-
plex tasks of its everyday professional practice, for example, the mediation of artistic
skills and knowledge? Under which circumstances does it succeed, and what are its
strategies to cope with the complexities and paradoxes of peace and conflict? How
does it navigate between hope and inevitable frustration? Where are the boundaries
of what can be aimed at as a goal, and what are the limits of arts education as peace
education? Last but not least, how does culture and arts education reflect on its own
positionalities, its involvement in a history that, despite its many bright sides, is also
burdened with epistemic and aesthetic hegemonies and violence?
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Editorial

The articles in this volume demonstrate the broad spectrum of intersections between
arts and peace education. They discuss approaches and methodologies but, equally
important, address the often-brutal realities in which these educational endeavours
are situated. It must be clearly stated: there is hardly a field of culture and arts ed-
ucation where self-delusion and idealistic naiveté are more out of place, potentially
causing more damage to the responsibilities of arts education. That said, the playing
field of arts education has become more complex than ever before. More than half a
century ago, peace researcher Dieter Senghaas (1969) posed the question: “How is
a peace education even conceivable and possible in a world of organized peaceless-
ness?” The question remains strikingly topical today; at the same time, it fails to fully
address contemporary challenges. Constructions of organized peacelessness are no
longer universally agreed upon; they vary drastically across the globe. The intermin-
gling of economic, national, ethnic, religious, military-industrial, political, and often
criminal interests that fuel and sustain violent conflicts are immensely complex. War
itself has become the subject of profound interpretive struggles, with the battle for
narrative dominance evolving into a strategic instrument of hybrid warfare — blurring
the boundaries between peace and conflict, confusing the minds of men, the very
place where according to the UNESCO Constitution “the defences of peace must be
constructed” (UNESCO, 1945).

Unfortunately, our minds may actually be confused, too. The waves of division and
dissent have not spared global art discourses, and the cultural wars of our times are
not external to arts education. Well before the divisions in the wake of the atrocious
attacks of October 7, 2023, on Israeli civilians and the subsequent war in Gaza, in re-
spect of which the International Court of Justice is adjudicating allegations of genocide
brought by South Africa against Israel, as well as the war(s) in the Middle East with its
outrageous numbers of civilian victims, the arts had already been a site of intensifying
political divisions. This was evident in controversies surrounding the world exhibition
documenta fifteen, where longstanding tensions culminated in a crisis that shattered
any lingering belief in positionally neutral solidarities. Similar fractures were visible
in other global art platforms, revealing a deep and ongoing politicization that contin-
ues to challenge the field. A struggle over who is the real aggressor obscures possible
common orientations and critical dialogue, shared mourning over the suffering and
death of innocent people on all sides, and a shared commitment to the opposite of
what globally acting forces and their spin doctors use as a central instrument of pow-
er - introducing division within civil societies, their institutions, our minds. Political
instrumentalization is occurring on all sides, also affecting institutionalized forms of
arts and arts education, which now find themselves at risk of scandalization and polit-
icization. These fragmented and polarized societies are the realities of culture and arts
education, where once secure spaces of refuge and artistic freedom are becoming ever
more porous. In many parts of the world, culture and arts education now stands at the
symbolic - or even actual - frontlines of ideological and political battles.
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“But where there is danger, also grows the saving power;,” wrote the German poet
Friedrich Holderlin (1803). A sharpened view of reality should inspire our sense of
what is possible, what is necessary, and what can be shaped into being. To this end, we
need perspectives that open up ways and modes of thinking appropriate to our time
and our situation. We recognize that the intersection of culture, arts, and peace ed-
ucation remains largely underexplored in research. Its absence in major publications
on peace education (Salomon & Cairns, 2010) highlights this gap. However, existing
discussions (Bresler, 2007, p. 10211f.; O’Farrell et al., 2014, p. 141 ff.; Hunter & Cohen,
2019) provide an important foundation for a conversation that the following contri-
butions seek to expand.

Haifa-based Grand Dame of international arts education, Shifra Schonmann, engages
with the notion of Myths and Paradoxes in Arts for Peace Education in Israel. In her
article, she candidly and skeptically addresses her concerns regarding the viability of
arts education in fostering peace in the face of persistent violence and international
conflict. Concurrently, she fervently advocates for a proactive stance in addressing
the intractable paradoxes inherent in the perpetual struggle for peace, and a steadfast
optimism in navigating toward, hopefully, more auspicious times.

Drawing upon her own experience of leading a university class in peace education,
which incorporated arts-based approaches to emphasise instances of peace and con-
flict, Daniela Lehner explores the transformative potential of arts-based approaches
and embodied forms of learning in the context of peace education. In her paper enti-
tled Learning to Unlearn. Pluriversality and Arts-based Pedagogies in Peace Education,
she places a particular emphasis on postcolonial, pluriversal, and relational modes of
knowledge and existence within a more-than-human world.

In the article entitled Anti-War Activism: Community Radios, Peacebuilding and Post-
war Development in Northern Uganda, Robert Senath Esuruku conducts an in-depth
analysis of the remarkable accomplishments of the community radio initiative known
as Mega FM. A central focus of the analysis lies in the inquiry of whether the imparted
knowledge, skill sets and mindsets can effectively deter, address and foster the condi-
tions necessary for the establishment and maintenance of peace.

In Embodied-artistic Pedagogy Creating Hopeful Educational Transitions for Student
Teachers in Times and Places of Crises and Trauma, Charlotte Svendler Nielsen and
Gerard M. Samuel provide an insight into the pedagogical approaches developed with-
in a four-year school project in Denmark and South Africa. The overarching objective
of this interdisciplinary and intercultural endeavour was to cultivate an artistic-edu-
cational milieu that fosters expression, creativity and imagination, thereby enabling
participants to establish empathic connections with others and to attain a renewed
understanding of themselves. By employing a distinctive, almost literary writing style,
the authors adeptly depict the potential of cultural and arts education to engender
spaces of hope during periods of crisis and conflict.
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These reflections illustrate the efforts of numerous global initiatives, carried out by
artists, educators, communities and activists, to rebuild the social fabrics that have
been torn asunder by violence and war. They demonstrate a deep, vital, and sensi-
tive desire to contribute in building alternative possibilities as “ways of worldmaking”
(Goodman, 1978), imaginaries, and other pathways for children, youth, and commu-
nities, to recover dignity, humanity and the right for a better future. The contributions
in this volume are a vital step — but they also highlight how much more research this
field urgently needs.

We, the Editorial Team of this second issue of the International Journal for Research in
Cultural, Aesthetic, and Arts Education (IJRCAAE), hope that this collection of texts
will offer a glimmer of hope for more pacific future(s) to come. Our heartfelt gratitude
goes out to our authors for their invaluable contributions that have made this issue
possible.
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