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In the past three decades, countless empirical studies investigating student learn-
ing motivation have been conducted, applying different theoretical approaches and 
examining various student populations. In comparison, the causes and effects of 
teacher motivation received much less attention in educational and psychological 
research. 

Teacher motivation is said to be an important facet of learning environments 
and assumed to infl uence students’ learning processes as well as teachers’ sup-
port of educational reform. It is also a crucial element of teachers’ job satisfaction 
and well-being (de Jesus & Lens, 2005). There are few studies which investigate 
these assumed positive effects of teacher motivation; particularly few are address-
ing the effects of teacher motivation on students’ learning and classroom instruc-
tion. Furthermore, existing research results are only partially consistent and some-
times even contradictory.

Although the research on teacher motivation is still in its early stages, some 
promising research lines are already evident (for a summary see Kunter, 2010).
1

Apart from research on occupational choice, which addresses orientations, moti-
vation or interests (see Rothland, 2010), most of the studies focus on personal as-
pects of a teacher’s motivation. They utilize, for instance, the theoretical concep-
tions of social-cognitive theories, such as self-effi cacy expectations (e.g. Schmitz & 
Schwarzer, 2002) and locus of control (Fernet, Senécal, Guay, Marsh, & Dowson, 
2008). For example, one study fi nds correlations between self-effi cacy and job sat-
isfaction (Schmitz & Schwarzer, 2002).

Other studies use personal characteristics such as extraversion and neuroticism 
and relate them to satisfaction, workload and other aspects related to motivation 
(Mayr, 2010).

In the past few years, further studies on teacher motivation which were based 
on cognitive action theories have been presented, particularly focusing on goal-ori-
entation (Butler, 2007; Dickhäuser, Butler, & Tönjes, 2007; Kaplan & Mahr, 2007). 
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For example, Butler (2007) analyzed the associations between goal orientations 
and the help-seeking behavior of teachers, Malmberg (2006) studied the relation 
between goal orientation and intrinsic versus extrinsic motivation as well as per-
formance.

A small number of studies on teacher motivation take emotional and content 
related aspects of motivation into account. For example, Mayr (1998) found con-
nections between personal characteristics, teaching skills and the experience qual-
ity of teachers’ fl ow as well as interest in activities of the teaching profession. 
Bakker (2005) found direct associations between intrinsic motivation of teachers 
and the fl ow experience of their students.

In recent years, a number of studies applied self-determination theory (Ryan 
& Deci, 2002) to the study of teacher motivation. Among others, these stud-
ies analyze teachers’ autonomy orientations and teachers’ support of the autono-
my of their students as well as direct and indirect connections between student 
motivation and teacher motivation (Pelletier, Séguin-Lévesque, & Legault, 2002; 
Reeve, 2006; Roth, Assor, Kanat-Mayom, & Kaplan, 2007; Taylor, Ntoumanis, & 
Standage, 2008).

To conclude, there is some evidence that teacher motivation can be seen as an 
important factor for an effective educational system. But there is still a lack of em-
pirical studies on teacher motivation, particularly concerning the following aspects:
• Environmental conditions, such as working conditions at school, students’ be-

havior and students’ habits or aspects of the entire school system and their ef-
fects on teacher motivation are rarely systematically analyzed. This also includes 
the effect of personal preconditions and biographical aspects.

• The impact of teacher motivation on learning environments in classrooms, and 
students’ learning processes, should be studied more intensively. This requires 
data both from the students’ and the teachers’ perspectives.

• Data from longitudinal studies are indispensable for the assessment of the op-
portunities and limitations of the development of teacher motivation.

• Different professional activities of teachers might show a differential impact on 
teacher motivation. Such activities include teaching children of a particular age 
group, cooperation in teams, taking part in in-service education and school de-
velopment activities or implementing innovations in classroom teaching.

This special issue of the Journal for Educational Research Online addresses some 
of these issues. It reduces the lack of empirical data and encourages a broader dis-
cussion on the topic of teacher motivation.

This issue also demonstrates the breadth of approaches to study teacher moti-
vation. The authors use four different motivational theories in their empirical stud-
ies: goal orientation theory, person-object-theory of interest, self-determination 
theory, and Personality-Systems-Interaction Theory.

Michaela S. Fasching, Markus Dresel, Oliver Dickhäuser and Sebastian Nitsche 
address the development of teacher trainees’ goal orientation during two years pre-
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service training in Germany (the Referendariat). As theoretical framework, they 
use the goal orientation framework which has been adapted for the teaching pro-
fession (Butler, 2007; Dickhäuser, et al., 2007). In a longitudinal design, the re-
search group analyzes typical profi les and changes in teacher trainees’ goal ori-
entations using hierarchical linear modeling. Clusters of the progression of goal 
orientation serve as predictors of outcomes such as achievement, stress experienc-
es, attitudes concerning help seeking and the tendency for dropping out from the 
teaching profession.

Judith Schellenbach-Zell and Cornelia Gräsel study teacher motivation as well as 
its supporting and inhibiting conditions in the context of two large-scale school in-
novation projects in Germany, “Chemistry in Context” (Chemie im Kontext) and 
“Transfer 21”. Self-determination theory (Ryan & Deci, 2002) and person-object-
theory of interest (Krapp, 2007) provide the theoretical background for this study. 
The authors analyze in what way certain incentives are predictors for teacher mo-
tivation. Using regression analysis, the authors examine whether the perception of 
needs satisfaction and several incentives predict autonomous and controlled moti-
vational styles.

Finally, Barbara Hanfstingl, Irina Andreitz, Florian H. Müller, and Almut Thomas 
apply the assumptions of self-determination theory to investigate teacher motiva-
tion. The emphasis of their paper is the analysis of personal and environmental 
predictors for teachers’ intrinsic motivation for teaching. Relatively stable person-
ality dispositions have seldom been the focus of research on teacher motivation. 
Following self-determination theory and Kuhl’s Personality-Systems-Interaction 
Theory (PSI Theory; Kuhl, 2001; Kuhl & Fuhrmann, 2008), it is proposed that the 
perceived support of basic psychological needs (autonomy, competence, and social 
relatedness), as well as the personality aspects of self-regulation (self maintenance) 
and self-control (goal maintenance) are related to intrinsic teacher motivation. By 
using structural equation modeling it is tested whether self-regulation and self-con-
trol are signifi cant moderators between needs support at the workplace and intrin-
sic teacher motivation.

References

Bakker, A. B. (2005). Flow among music teachers and their students: The crossover of 
peak experiences. Journal of Vocational Behavior, 66, 26-44.

Butler, R. (2007). Teachers’ achievement goal orientation and association with teachers’ 
help-seeking: Examination of a novel approach to teacher motivation. Journal of 
Educational Psychology, 99, 241-252.

de Jesus, S. N., & Lens, W. (2005). An integrated model for the study of teacher moti-
vation. Applied Psychology: An International Review, 54(1), 119-134.

Dickhäuser, O., Butler, R., & Tönjes, B. (2007). Das zeigt doch nur, dass ich’s nicht 
kann: Zielorientierung und Einstellung gegenüber Hilfe bei Lehramtsanwärtern 



Florian H. Müller & Barbara Hanfstingl

8 JERO, Vol. 2, No. 2 (2010)

(Goal orientation and attitudes concerning help among pre-service teachers). 
Unpublished manuscript.

Fernet, C., Senécal, C., Guay, F., Marsh, H., & Dowson, M. (2008). The work tasks mo-
tivation scale for teachers (WTMST). Journal of Career Assessment, 16(2), 256-
279.

Kaplan, A., & Mahr, M. L. (2007). The contributions and prospects of goal orientation 
theory. Educational Psychology Review, 19, 141-184.

Krapp, A. (2007). An educational-psychological conceptualisation of interest. Inter-
national Journal for Educational and Vocational Guidance, 7, 5-21.

Kuhl, J. (2001). Motivation und Persönlichkeit (Motivation and personality). 
Göttingen: Hogrefe.

Kuhl, J., & Fuhrmann, A. (2008). Decomposing self-regulation and selfcontrol: the voli-
tional component inventory. In J. Heckhausen & C. Dweck (Eds.), Motivation and 
self-regulation across the life-span (2nd ed., pp. 15-45). Cambridge: Cambridge 
University Press.

Kunter, M. (2010). Forschung zur Lehrermotivation. In E. Terhart, H. Bennewitz & 
M. Rothland (Eds.), Handbuch der Forschung zum Lehrerberuf (pp. 527-539). 
Münster: Waxmann.

Malmberg, L.-E. (2006). Goal-orientation and teacher motivation among teacher appli-
cants and student teachers. Teaching and Teacher Education, 22, 58-76.

Mayr, J. (1998). Mehr Flow als Frust. Qualitäten des Erlebens bei Lehrerstudenten 
und LehrerInnen. In H. Altrichter, K. Krainer, & J. Thonhauser (Eds.), Chancen 
der Schule – Schule als Chance. Peter Posch zum 60. Geburtstag (pp. 235-250). 
Innsbruck: Studien Verlag.

Mayr, J. (2010). Der Persönlichkeitsansatz in der Lehrerbildung. In E. Terhart, H. 
Bennewitz, & M. Rothland (Eds.), Handbuch der Forschung zum Lehrerberuf (pp. 
125-148). Münster: Waxmann.

Pelletier, L. G., Séguin-Lévesque, C., & Legault, L. (2002). Pressure from above and 
pressure from below as determinants of teachers’ motivation and teaching behav-
iors. Journal of Educational Psychology, 94, 186-196.

Reeve, J. (2006). Teachers as facilitators: What autonomy-supportive teachers do and 
why their students benefi t. The Elementary School Journal, 106(3), 225-236.

Roth, G., Assor, A., Kanat-Mayom, Y., & Kaplan, H. (2007). Autonomous motivation 
for teaching: How self-determined teaching may lead to self-determined learning. 
Journal of Educational Psychology, 99(4), 761-774.

Rothland, M. (2010). Warum entscheiden sich Studierende für den Lehrerberuf? 
Interessen, Orientierungen und Berufswahlmotive angehender Lehrkräfte im 
Spiegel der empirischen Forschung. In E. Terhart, H. Bennewitz, & M. Rothland 
(Eds.), Handbuch der Forschung zum Lehrerberuf (pp. 268-295). Münster: 
Waxmann.

Ryan, R. M., & Deci, E. L. (2002). Overview of self-determination theory: An organis-
mic dialectical perspective. In E. L. Deci & R. M. Ryan (Eds.), Handbook of self-
determination research (pp. 3-33). Rochester: University of Rochester Press.

Schmitz, G. S., & Schwarzer, R. (2002). Individuelle und kollektive Selbstwirksamkeits-
erwartung von Lehrern. Zeitschrift für Pädagogik, 44. Beiheft: Selbstwirksamkeit 
und Motivationsprozesse in Bildungsinstitutionen, 192-214.

Taylor, I. M., Ntoumanis, N., & Standage, M. (2008). A self-determination theory ap-
proach to understanding the antecedents of teachers’ motivational strategies in 
physical education. Journal of Sport & Exercise Psychology, 30, 75-94.


